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Preface

South African society has undergone naj or social, economic and political changes over the
past fewyears as we have sought to establish a denocrati c and hunane nation. Anong the
changes in the educati on sector has been the banning of corporal punishnent in al schoos
under the South Arican Shoos Act. This prohibition has recently been challenged in the
Qnstitutional Gurt, but the appeal was di smssed. Therefore corpora puni shnent no | onger
hes a place in or schods. Failure to conply wth this prohibition codd resut in educators
having to face charges of assaullt. This | eaves schod s wth the responsibility of identifyi ng ad
inplenenting alternative disciplinary practices and procedures. The ban has net wth nixed
responses fromboth educators and parents. Watever their view, the question being asked
by nost people is what do we do now, wat are our aternatives?

There is no doubt about the need for aternatives for corporal punishnent. This we attenpt to
dointhsreport. Theredity of thesituationis that nany educatars face daily struggesinther
school environnent wth issues of discipline. Miny educators have found thenselves in a
position of not knowng what to do in the absence of corporal punishnent. These educators
are not aone in their struggle; even those educators wo are conmtted to this change
soneti nes find thenselves ina dif fialt Stution

If we are to have a positive cuture of learning and teaching in owr schods, the learning
environnent nust be safe, orderly and conducive to learning. This docunent of fers a
response to the discipine dlema It dedls wth the legslation ad the raionde for the
banning of corporal punishnent. It provides ideas on howthe vad can be filled through
proactive and constructive adtermatives that utinatdy cotribue to the goth o wel-
bal anced children wo are able to interact wth each ather and their world in a respectfu,
tolerant and responsi bl e nanner .

We begn by exdoring the newleg slation and reflect ontheidea that the goth of acutue
of denocracy and peace in society denands that its citizens are able to uphol d the val ues of
justice eqeity, freedomand tol erance. Qxrporal punishnent is by its very nature, anti-hunan
and utinately an abusi ve practice that entrenches the idea that vid ence provides a sd ution
to every probl emin the classroom The renoval of corporal puni shnent and the el imnation of
ot her dehunani sing practices in our school s are necessary steps towards the devel opnent of
acuture of hunan rights in our country. @ course, rights nust be exercised responsibly.

It isinportant to nake a distinction between discipline and puni shnent. Puni shnent s based
on the bedief that if children are nade to suf fer for dang waong, they wil not repeat ther
i nappropriate behavi our. This approach has done untol d danage to countless children, often
resuting infedings of adiemnation, entrenched patterns of anti-socia behaviowr and even acts
of vidence. The second part of this docunent considers the distinct dif ferences between
puni shnent as a punitive neasure and discipline as an educative and corrective practice.

Educators are given the opportunity to reflect on their omn approaches to discipline in order
toidentify wiat they are getting right and where they perceive they still need to develop their
approach. Educators are not expected to fol | owthe sane approach and to adopt the identical
neasres. There is room wthin the practice of positive dscipiine for indvidudity ad
cegtivity. There are nany alternatives to corpora punishnent, and it is through practice that
they wll be devel oped by | earners, educators and parents.

G course, the real challenge lies in the inplenentation and nai ntenance of disciplinary
neasures and procedures that uphold order in schools wth understandi ng and conpassi on.
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It requires energy, imsight, cosistency ad rigow on the part of the educators and
commtnent and understanding on the part of learners and parents. School conmunities are
enpover ed through the South African Shool s Act to devel op their own disciplinary code. The
code of conduct is essentia to the successful inplenentation of an aternative to corpora
puni shnent as it sets up the franework and the consequences for misbehavi our in such a vay
that al parties wll have clarity on were they stand wth regard to issues of discipline. Sxch
codes of conduct shou d be adopted wth the participation of al parties.

Educataors can play a criticad rde in the transfornation and groth of our soci ety through
constructive and understanding work wth children, by entbracing change and working to
create a school environnent in which learners are safe and respected, where their voices are
heard and they are e to learn wthout fear. Fnding an adternative to corpora puni shnent is
not an academc exercise, nor is it just sonething that nust be done because the |aw
denands it; it is utinately wat nust be done for the sake of owr children - it denands the
commtnent and passion of educators who care deeply for children and who want what is
undoubted y best for them

The value of this report, therefore, is not in naking out the case agai st corporal puni shnent
and physica duress. Thevalueisinthe sociad contract it seeks for our schod's, to ensure that
the positive and constructive discipline that is sought is based on consensus anong
educatars, learners and all who are associated wth schoding. It provides an autline of future,
reasonabl e conduct expected fromthose subject to necessary rules and those who nust
aooly them | hope that its creativity wll covi nce teachers.

If | have a word of caution for schods it is that ininplenenting these gudeines, they shod d
not over-conplicate natters. They should set clear and agreed |imts and sinpl e renedi es.
They shoul d seek always to carry pupils along wth them every step of the vay, inthe quest
for dsciplinewthinanenightened schod vision and code. They shou d bear fully in nmnd that
we are al nowpart of a denocratic state, and denocracy, supren@ly, inplies tderance and
under standi ng. Such val ues do not just happen; we nust work hard at it to achieve them

Prof essor Kader Asmal. MP
Mni ster of Fducati on

5 Gt ober 2000
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Introduction

Dear Hlucat or

As you know, corpora punishnent is against the lanv Qr Qistitution guarantees theright to
hunan dignity, eqdity, freedomand security. By using physical or psychol ogical neans to
dscipine o punish our children we are taking these rights anay fromthem Li ke nost other
denocraci es, South Arica has passed severa |aws that nake corporal puni shnent illegal .
This neans that any educator who beats a child can be charged wth assault and possibly
sued for danages by parents.
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In a society like oors wth a long history of vid ence ad abuse of hunan rights, it is not easy
to nake the transition to peace, td erance and respect for hunan rights. Shods have a vita
rdetopayinthis process of transfornati on by nurturi ng these fundanental val ues in chil dren.
Wi | st nany educators are confiortable wth the changes and have nanaged to identify and
inplenent alternative strateg es, athers are battlingtofind aternatives to corpora puni shnent
inther classroons.

This bookl et attenpts to help you, the educator, to find nare constructive ways of bulding a
culture of discipline anong learners: ways wiich will not only help us nove towards a nore
peacefu and toderant society, bu vich wil hdp imstill sdf-dsddire in leaners ad
encourage themto realise their academc potential and becone nature and i ndependent -
thirking adu ts.

The bookl et is dvided into the fdlowng three parts;

Part One: Why corporal punishment is banned

Part Two: Alternatives to corporal punishment in
the classroom

Part Three: Disciplinary measures and procedures
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Part One
Why Corporal Punishment is banned

11 Introduction

Gristian National Educati on was designed to support the aparthei d systemby school i ng
chil dren to becone passi ve citizens who woul d accept aut hority unquestioni ngly. Teachers
were encouraged to use the cane during this era as a way of keeping contro and deal i ng
wth those who stepped out of line. Beating children to discipline or punish themwas sinply
taken for granted in a society so famliar wth vio ence. During the 1970s, however when
resi stance to aparthei d swell ed, student organi sations began to denand an end to abuse in
the classroomand in the 1980s | earners, educators and parents forned Education Wthot
Fear to actively canpai gn agai nst the whipping of chil dren

A the sane tine, international thinking about corporal puni shnent began to change.
Increasingly, research showed a direct |ink between corporal puni shnent and |evel s of
vidence in society. Gnmunities around the worl d began to see the scrappi ng of corporal
puni shnent in schools as an inportant step towards creating nore peaceful and tol erant
societies. Now, in Burope, North Awrica, Australia, Japan and nany other countries,
corporal puni shnent has been banned.
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1.2 Legislation banning corpora puni shnent

Ater 1994, when South Arica stepped out of isolation and adopted a new, denocratic
comstitution guarateeng the rigt todgnty, eqdity, freedomand security far dl citizens,
ve fol loved the path of nest other denocraci es by passing |l egislation to outlaw corporal
puni shnent .

Suth Aricais asigatay to the Convention on the Rights of the Child, v ch conpels it to
pass | aws and take socia, educational and admnistrative neasures to protect the child
fromal forns of physical and nental vidence, infwy o abuse, negect o negigent
treatnent, naltreatnent or exploitation, including sexual abuse .

The African Charter on the Rights and Welfare of the Child conmits its nenfber countries
to the sane neasures and adds that they nust take steps to ensure that achild wois
sup ected to schod or parental discipline shall be treated wth hunanity and wth respect
far theinheret dgity of thechld.

Section 12 of the South African Constitution states that: Breryone has the rigt nat to be
treated or punished in a cruel, inhunan or degradi ng vay.

The National Education Policy Act (1996) says, No person shall admni ster corporal
puni shnent or subject a student to psychol ogical or physical abuse at any educati onal
irgituion.

The South African Schools Act (1996) says: (1) No person nay admni ster corporal
puni shnent at a school to a learner; (2) Aty person who contravenes subsection 1is
gulty o and fense, and liable on conviction to a sentence whi ch coul d be i nposed for
assalt .
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1.3 Wat is the definition of corpora puni shnent ?

Ay ddiberate act against achildthat inflicts pan o physicd dsconfiort to punish or
contain himher. Thisincdudes, but is not linted to, sparking, slapping, pinching, padding o
hittingachldwth ahand o wth an dyect; denying o restrictingachild s we d thetal«;
denying neal s, drink, heat and shelter, pushinga pdling achldwthface forcdngthe child
to do exercise. (wwwv chil dadvocate. org. htn)

The United Nations changed its definition of torture in 1982 to include corpora
puni shnent, i ncl udi ng excessi ve chasti senent as an educational or disciplinary neasure .

1.4 Legal challenge to the banning of corporal puni shnent

A though nost peopl e accept that corporal puni shnent has no place in school or society,
sone still beieve that tosparetherodis tospal thechild. They argue thet their cutud
and/or religous freedomis bei ng curbed because they are no | onger a lowed to discipline
children wth physical force intheir schods. Qristian Education South Arica ((BSY, an
associ ation of 209 i ndependent Guristian school s around the country, nounted two
unsuccessful court chal | enges against the state, arguing that the SA Shod s Act
contravenes the Gnstitution by outlawng corporal puni shnent in i ndependent school s as
well as public schools, and that educators in these i ndependent school s shoul d be al | oved
to beat children if granted permssion by parents. Gonstitutiona Gurt Judge H us Langa
saidin 1995 that, [Qrpora punishnent] is a practice which debases everyone invaved in it
... soclosetothe 21st Grtury, jwenlevipangis crud, it isinuanadit is degadng
No conpel ling interest has been proved which can justify the practice. Nr has it been
shom to be a signficatly ef fedtive ddteret ... itsef fect islikdy to be coarsened ad
degad ng rather than rehdbdilitative
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In Aoril 2000, the Gnstitutional Gurt heard the argunents of (ESA versus the state again.
The court inits judgnent rul ed against corpora puni shnent as being anti-constitutional and
avidaiond the basic hunan rigts upheld in the South Arican BIl of Rgts. It reterated
the duty of the state to take steps to dmnish the anount of pudic ad private vidence in
soci ety ad to pratect dl pegde ad chldenin paticda, fromharm

Inits judgnent, it stated that, The pronfbition of corpord punishnent is part ad parcd o a
national programe to transfarmthe educati on systemand to bring it into line wth the letter
and spirit of the Gistitution. The creation of uniformnorng and standards for al schod s,
whether public or independent, is crucial for educational devel opnent. A coherent and
principled systemof dscipineis inega to such deve opnent.

The two largest teacher unions, the South Arican Denocratic Teachers Lhion and the
National Professiona Teachers Qganisation of South Arica, have given their ful support to
the banning of corpora punishnent and the devel opnent of alternative strategies for
dsadire

1.5 Sone common argunents agai nst the banning of corporal puni shnent
Sone educat ors bel i eve that:
Ghildren wll nelther showthemrespect nor develop the discipline to work hard unl ess they

are beaten or threatened wth being beaten. They feel that their power as educators has
been taken away fromthembecause they are not able to use corporal puni shnent.
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Qrporal punishnent is quick and easy. Qher nethods require the tine, patience and skill
that educators often | ack.

Nor+vid ent approaches to discipline wil not have any ef fect on hodigan |earners,
particu arly wen there is gangsterismand viod ence in a schod .

Uh ess children are beaten, they wll think they have got anay wth wong doing and wil |
repeat their nisconduct.

The banning of corporal punishnent has led to a deterioration in the behaviour of learners
and bringng back the cane is the only vay to restore a cuture of learning in schod s.

The oy vay toded wthdfficut o dsruptive learners wth behavioural prod ens wo
dont respond to other disciplinary neasures is to beat them

Qrpord punishrent isapat o ther cutue o rdigous beiefs,

S nce they thensel ves experienced no harnfiul ef fects fromhavi ng been beaten as
children, there is no reason wiy they shoud not use it too.

1.6 Wiy corporal punishnent is not the sol ution

Ext ensi ve research shows that corporal puni shnent does not achieve the desired end - a
cuture of learning and discipline in the classroom Instead, vidence begets vid ence .
Ghil dren exposed to vidence in their hones and at schoo tend to use vid ence to sdve
probl ens, both as children and adults. Key research findi ngs showthat corporal

puni shnent :

Does not build a cuture of hunan rights, td erance and respect.

Does not stop bad behaviowr of dif ficut children Instead, these chil dren are puni shed
over and over again for the sane of fenses.

Does nat nurture self-discipline inchildren. Instead, it provokes aggression and fedings of
revenge and |l eads to anti-socia behaviour.

Does not nake children feel responsible for their own actions. They worry about bei ng
caught , not about their persondl responsibilities. This undernines the groath of self-
dsdpireinchlden

Takes children s focus anay fromthe wongdoi ng coomtted to the act of beating itself.
Sone | earners brag about bei ng beaten as sonething to be proud of, as a badge of
bravery or success.

Uhdermines a caring rel ati onship between | earner and educator, wichis aiticd fa the
devel gonent of al learners, particuarly those wth behaviourd dif fialties

Uhdermines the sel f-esteemand confi dence of children wio have | earning or behavi our al
problens and/or dif ficut hone circunstances and contributes to negative feelings about
schodl .
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Sands in the way of proper conmuni cation between the educator and | earner and
therefore hides the real probl ens behi nd nnsconduct whi ch need to be tackl ed, such as
trauna, poverty-related problens and conflict at hone.

Is an excuse for educators not to find nore constructive approaches to discipline inthe
cl assroomand therefore reinforces bad or |azy teachi ng practi ces.

Has been shown to contribute to truancy and high drop-out rates in South Arican schod s.
I's usual |y used by educators in a prejudi ced way. Those | earners who are usual |y beat en
nost tend to be dder than their peers, frompoor hones, black rather than white, boys
raher thengrls.

Hlps accd erate dif ficut or rebellious learners down a path of vidence and gangsteri sm

1. 7 Gncl usi on
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The Gstitutional Gurt judgnent dravs our attention to the inpossibility of igoring ether
our painful past wen the clains of protesting youth were net wth force rather than reason,
o the etent of traunatic child abuse practiced in our society today...such broad

consi derations taken frompast and present are hignly relevant to the degree of legitinate
concern that the state nay have in an area | caded wth socia pain.

South Aricais a country wth unusual ly high levels of vidence, nany educators (and
learners) have to deal wth the terrifying and constant threat of gangsterism assaults on
teachers and brutal rapes of schoolgirls. (Departnent of Education, 2000) Despite these
vioent readities, corpora punishnent continued to be used in schods as a neans of
dscipine. W need as a nation to take note of the conclusive findings of studies that have
been done d| over the vorld wiich have nade it clear that it is ulikdy that vidence wll ever
be resa ved through vid ence. There is in fact a growng body of international evi dence whi ch
suggests that corporal puni shnent can be directly associated wth the level s of interpersona
and conmunity violence in a society. The research concludes that a society that aing to
decrease levels of socia vidence shoud prohibit corporal puni shnent in schod s.

(Departnent of Education, 2000) Hnding another way to hand e discipline is thus an
inperative for educators and utinately criticd for thewdl beng of our nation
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Part Two
Alternatives to Corporal Punishment in the Classroom

It has been established in Part Qne of this docunent that corpora punishnent is against the
law, thet it nay cotribue togowngsocid vidence thet it is harnid tochildren ad thet it
IS inessence ati-educational. But, bearing in nind thet:

nany teachers have to deal wth disruptive |earners;

corporal puni shnent has been part of the history of nany | earners and teachers;
cdageisinitsdf dtenadfficdt process, ad

that dsciplineis arecognsed area of strugd e for nany teachers,

it isnot suwprising that there are educators and even parents wio find this a df fialt dift to
nake.

There are al so those educators who believe that corporal punishnent is wong, but they
dont aways knovwat to use instead of physical force or the threat of it to naintan
dscipireadacutued leannginthe dassroom Dscipgireis apat o thedaly life o
learners and teachers, but it isnat asinpleissug it denands a great ded of tine creativity,
commtnent and resources. Read on to expl ore sone of the nany constructive alternatives
that are avalad e to you

2.1 Dscipline versus Runi shnent

Bsfore we consider aternatives to corporal punishnent, it is inportant to expore the terns
that we are using to ta k about discipline Mny peope use the words discipline and

puni shnent to nean the sane thing. Let us therefore take a closer ook at these words and
their associated neani ngs.
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Qrpora punishnent was part of a bigger picture of an authoritarian approach to nanagi ng
the school envi ronnent whi ch was based on the viewthat children need to be control | ed by
adults and that neasures such as sarcasm shouting and other abusive forns of behavi our
vwere ways of teaching children a lesson or ensuring that they were so afraid that they never
stepped out of line. My of the neasures used to naintain discipline were reactive,
punitive, humliating and punishing rather than corrective, and nurturing.

The other view on nanagi ng the school environnent is that discipline rather than

puni shnent is used proactively and constructively. In such a system |earners experience an
educative, corrective approach in wich they learn to exercise self-contra, respect others
and accept the consequences of their actions.

According to the South African Shools Act, the nain focus of the de of Gnduct nust
be positive dscipling it nust not be punitive and puni shnent-oriented but shou d facilitate
constructive learning. A conmitnent fromeducators to the challenge of discipline as a
positive, learning process and thus to the underlying val ues and attitudes of peace,

td erance, respect, dgnity and hunan rights is centra to the inplenentation of this pdicy.
We wll therefare, far the purposes of clarity inthis docunent, drawa distinction betveen
dscipine wichwe have aready stated relies on constructive, corrective, rights based,
educative practices and punishnent , wiich is perceived as punitive, destructive and anti -
educat i ondl .
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2.2 Reflection

S, howdoes this nake a dif ference to you? Take a minute to think about your own
dscipinary practices by reflecting on these questi ons:

Do you or have you ever used corporal puni shnent? Lhder what circunst ances?

Do you recogni se why the change in focus fromcorporal punishnent to aternatives is
i nport ant ?

Aeyouwllingtopu inthe extra energy and ef fort to nake these changes?

Howw ||l you deal wth those days when it seens that nothing works?

If you have once used corporal punishnent as a neans of discipline, you are not a one
nany teachers have only put away their canes or their wooden spoons since the
introduction of the newlegslation. Miny of themhave found or are exploring viab e
aternatives, wilst others have unfortunately reverted to other neans of contrd through fear
and humliation such as sarcasm naking | earners do degrading things |ike wearing their
underwear on their heads or a nane tag like | ama stupid boy hung around their necks.
These punitive neasures still singe out the learner in such avay that she or he feds

i nadequate. For nost learners this sinply ends up denting their sel f-esteemeven nore,
increasing their sense of aiemationandinal praoability entrenches their behavi ourd

prod ens .

Take alook at the table bedow We it to continue your exploration of your approach to
discipline. By exploring and confronting your approach, you nay begin to discover the areas
in wich you could adopt alternatives as well as those areas in wiich you are using
dscdire e fectidy.
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Do you use discipline positively or are you using it negatively as a way of keeping order and control?

Examine your approach - read through each of the boxes and put a tick
in the box that you think you are most likely to use.

Positive Negative
Punitive, destructive Corrective, constructive
measures measures

Resents learners wth

Tell learners vinat NOI to do -

possibl e aternatives - focuses
on posi tive behavi our

Focuses on rewardi ng | earners

often begins wth the negative

Atenpts to contrd learner s

fo dfot as vell as good
behavi our

Learners attenpt to keep the

behavi our by puni shing bad
behavi our

Learners fdlowthe ru es
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rul es because they have been because of fear, thrests ar

di scussed and agreed upon bri bes

I's respectfu, dgified as ve | Is contrd ling, negative ad
as physical ly and verba |y di srespectful. Invad ves a show
non-vi d ent of power, through sarcasm

beating, and humliation

The conseguences of breaki ng The consegquences of breaking a

ardeaedretly rdaedto rde ae dtenpuntive illagcd

the learner s behavi our and urelated to the learner s
behavi our

Tine out, if used, is openended Tine o, if used is neat toisdae

and nanaged by the | earner who and banish a learner far a set

determnes hi s/her readiness to period of tine It is nanaged by

gansdf-cotrd, i.e wenthe learner the educat or

can return to the | earni ng envi ronnent,
depends on the learner s agreeing on the
terns and then determni ng when he

o sheis ready to conply
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Is based on enpathy and an The needs and ci r cunst ances of
understand ng of the ind vi dual learners are not taken into

and his/her needs, abilities, account and responses are thus

ci rcunst ances and often i nappropriate and unenpat hetic

devel opnent al st ages

Recogni ses that chil dren have Regards children as in need of
animate sense of self-dscipine control froman external source
and can be sel f-directed

Redi rect s behavi our by @od behaviour  is associ at ed

sel ectively ignoring nhnor wth not belng caught. Learners
nsbehavi our usi ng refl ection onl'y behave so that they don t

on an incident through g ve- get caught out and are then puni shed

and-t ake di scussi ons and so on

Mstakes are regarded as an Mnor issues resut in constant
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opportunity to learn. Learners repri nands or puni shnent
are treated wth enpathy and
are gven the gopartunity to
expressed heal thy renorse

Behavi our, not learners, The learner is criticisaed
isthe facus

@ back to the beginning of the table and count how nany ticks you have in each
col unm: vhi ch way do you | ean - towards the positive or the negative? Identify ways that you
can use discipline nore constructivel y?

23 Estadishing discipine in your classroom

A classroomclinate based on nutual respect wthin which |earners feel safe and af firned
Wil decrease the need for disciplinary action and devel op learner s aility to prattice sdf-
discipline. By inplenenting a proactive approach, teachers can put things in place, which
wll safeguard the cutwe of learning, and teaching in their classroons Snple things like

preparing for | essoms;

exadsing sdf-dsading

havi ng extension work avai | abl g

ensuring that teaching and | earni ng happen consi stently;

ensuring that learners are stinl ated;

estadishing cdass rues wth the learners;

naking a space far tine out or a coflict resd ution corner;

dfirmng learrers;

buldng positive rd aionships wth |earners;
are al strateges vhich will set the stage for a positive | earning enviroment and can
signficantly reduce probens wth dscipline in the cl assroom
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ld s explore these ideas on howa positive culture of |earning and teaching can be created
in nore depth:

» Adopt a whole school approach and make sure that your classroom discipline reflects the
school’s policies - discipineis not oy a classroomissue, it inpacts on the wd e schod .
@ assroomand school strategies should be congruent. Geate a clinate i n wich these
issues are discussed, evaluated and newstrategies put in place. -operation and
consi stency anong the staf f wll strengthen watever indvidua teachers try to inpl enent
intheir classes and gve learners a sense of security, as they wll knowwnat to expect as
well as vhat is expected of them

* Establish ground rules - set class rues wth your classes a the begming of the year; you
nay choose to re-eval uate themat the beginning of each newterm Mke sure that
everybody understands the | ogic behind each rue. Rut the rules where they can be seen
or give each learner a copy: they could even sign it as an agreenent wth everybody in the
deass.

Class rules developed by a group of grade 6 learners:
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talk quietly ven vorking in snal | groups
listen ven others are speaking - dont interrupt
co-operate

share thoughts wth one anot her

respect other people and their space

thirk before you act

share

be ontine for class

conpl ete al | unfinished class work for honevor k

* Be serious and consistent about the implementation of the rules - the ru es shou d apply
eqe ly to everybody inthe class. Befar - it iscriticd toardaiashp o trust between
yourself and the learners. Mke sure that any disciplinary actionis carried out firnhy but
farly.

* Know you learners and focus on relationship building - buld ardaioship d trust inwich
| earners feel respected, understood and recognised for who they are. Db things |ike
renenber their nanes, get to knowthem notice who seeks attention and who does not,
be sincere, ask howthey are if they have beenill, find out about their lives, tak to them
nake it clear that you care about them nake tine for them Reach out to everybody,

i ncludi ng those wo nay be part of aclique or a social group, including gangs. Send a
nessage of inclusion and lay the foundati on for open conmuni cation channel s.

* Manage the learning process and the learning environment enthusiastically and professionally
- your notto should be be prepared . Work for the day shoul d al ways be wel | prepared,
anticipate that sone learners wll finish before others and have sonething for themto do.
Mke sure that the work is relevant to the learners. Set up a learning enviromnent that is
conduci ve to learning, display learners work or invol ve themin setting up cl assroom
dsplays. Be sef-critica: if sonething does not work, consider al the reasons wy this nay
be so, including that perhaps you could have done sonething dif feretly.
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* Learning materials and methodology i ncl ude things |ike conflict nanagenent, problem
sdving, tderance atti-racism gender sersitivity, and sooninyouwr learning naterias as
well as in the way in which the classroomis nanaged. The net hodol ogy shoul d provi de
the opgportunity for learners to practice their skills inthese particdar aress as well as to
bui | d a co-operative | earning environnent in which learners understand the dynamcs of
working together and are able to give and take in a group situation.

* Beinclusive - leaving learners out, nat reflecting an understand ng of their needs, and so
on could alienate them e naterias, pictures, |anguage, nusic, posters, nagazi nes and
soontha reflect the dversity of the dass sothat nolearner feds left ot o thet his o her
idetity is nat va ued

* Give learners the opportunity to succeed - v ve all heard it said that success breeds
success . Learners who feel positive about thensel ves and their ability to succeed will
nake better learners. Sone traditions that have been around for a long tine nay
contribute to sone students feeling superior and others frustrated or i nadequate. For
exanpl e, only acknow edgi ng those | earners who obtain A aggregates as opposed to
those | earners wo have worked to their best ability and achieved what is for themthe
equival ent of an Asyntbol nay be frustrating to a |l earner who worked hard. Take steps to
avoi d favouritismand cel ebrate a broad range of student achi evenent.
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* Allow learners to take responsibility - provi de space for |earners to be responsi bl e, whet her
inthe way they conduct thensel ves in the classroom running a conmunity project, taking
caed adass pet o fillimginthedass list for theteacher. Baing resposible for the day to
day everts that take pace inthe class, wll deveop their sense of sdf-warth as well as
their adlity to take responsibility for thense ves and their conmoni ti es.

* Give attention seekers what they want - atetion It isulikdy thet |earners wo seek
attention are going to stop doing wiat they are doing because they are being ignored. It is
even nore inprobabl e that negative attention |ike being shouted at or responded to wth
sarcasmw/! | stop themor inpact positively on their behaviowr. If aleaner costatly
seeks attention, adbeit negatively, seek out ways that you can engage wth himor her in a
positive vay, evenif it isthrough sinple strateges like gving thema task to do, send ng
themout of the roomfor a fewmnutes on an errand, or giving themresponsibility for
sonething or anything else that wll acknow edge them

* Use professional assistance - if there ae learners wo dspay particdar df fialtiesinthe
cl assroomsuch as issues of sociadisation, learning barriers, enational dif fialty, dstress,
aggr essi ve behavi our, bullying and so on, seek hel p fromyour col | eagues and if necessary
fromprofessional s such as psychol ogi sts or conmunity counsel | ors.

Awd | -nanaged | earning environnent in which proactive strategies are put in place wil
reduce the need for disciplinary neasures significantly. It wil, horever, it eradcaeit. Tony
Hunphreys reminds us that discipline is part and parce of hunan relationships and that it
isvitd toseeit wthinthat dynamc socid process . (Adfferet kinddf dsciping 1998 B
It istherefare inportant to put addtiond strateges in pace wich preenpt discipinary
situations that nay arise so that they can be nanaged consistently wth a nmini num anount
o dsrution and stress.

2.4 Keeping discipline going in your classroom

Adopting a non-vi ol ent constructive approach to discipline does not nean that everybody
wll suddenly be using identical approaches. Athough the | awconmits all educators to
findng aternative ways of disciplining learners wthin a hunan rights based franevork,
everybody wll not do this in the sane way. Sone educators might find that they use a
nunber of dif ferent styles according to wo they are, howthey perceive the learner and hi s
o her needs and their reading of the situation. Qhers mght find that they fed nast
comiartad e wthin the certainty of one particuar style

Inthe folowng section, we wil consider four broad approaches to discipline. Read through
each of themand try to identify were you wou d | ocate yoursel f.

Three boxes have been provided for your responses.
The key is 1 - sometimes; 2 - always; 3 - never
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The Denocr at

Inval ves learners in the devel opi ng and keeping of rul es:
In the classroomlearners are consulted on issues that arise between thensel ves and
the educat or .
Ephasis is placed on participation of al learners as the rights and responsibilities
ingicit indsdpinay codes.
The devel opnent and i npl enentati on of disciplinary codes and the consequences of
breaking the code are a wol e school process inval ving | earners, educators, parents
and ather rde payers.

Do you use this as part of your approach?

1 2 3

Srategies for Denocratic O scipline

Denocratic discipline place enphasi s on the process which is based on participation and

i nvol venent. Rrocedures could include, allowng learners to explore their own ideas and
feelings about behavi our, inva ving themin the devel opnent of code of conduct, agreeing on
the consequences of good and bad behavi our, emswring that the code fits wth ather schod
processes, invadving parents and revisiting the process, evauating it and changing things if
necessary.
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Denocratic strategies of discipline are designed, to teach, to encourage students to respond
for intrinsic and nora reasons, to let students knowthat they are cared for and that they
nust learn to care for others. Enphasis is given to sharing standards, custons, nores,
agreenent, val ues and coomtnents. Instead of striking behavioural contracts, the
enphasi s is on teachers and students together devel oping a socia and noral constitution
that spells out wat is right and good for the coomunity, what each nenfer of the
communi ty can expect fromothers, and what each nenber nust give in return. As a school
noves toward denocratic approaches, do s and dont that nanage behavi our are
exchanged for rights and wongs that teach | essons about caring, citizenship and
community. Wth asocial and noral constitution in place, teachers can respond to
dsciplinay problens as fd | ons:

The Event Wit is happening? Wiiat is the student doing (not doing) that is
causi ng a probl en?
The Social Contract Wiat are our agreenents? Wat are our coomtnents to one

another, to the class, to the schoo ? Wkat does the cl ass suggest
the consequences of actions shoul d be?

The Moral Connection Wy is what happening that is wong? Hw has the standard
faled?

Next Steps Wat nust be done to fix things up? Wat natural consequences
wll be endured? For grave infractions, weat rationd
consequences nust be endur ed?

Revisiting Commitments Looki ng ahead, what are our coormitnents to one another and to
this communi ty?

(Department of Education)




The Communi ty Bui | der

Things beyond discipline to the issues that inpact on the building of a conmunity.
Takes a holistic approach to create a cl assroombased on conmtnent, respect, care
and dgnity.

Badieves that through this process, discipline as sonething autside of the learner will be
redaced by sdf-dscipire.

Db you use this as part of your approach?

1 2 3

Gonmuni ty bui | di ng strategi es

Gonmuni ty di sci plinary processes chal | enge educators to think about the assunptions they
nake about the cl assroomand what they expect of learners. Wat it suggests is that the
child mght not be actingup  the expectation or the environnent (anongst others) might in
itsef be the prodem

There is no prescribed way of devel oping a classroominto a conmunity. Departnent of
Educat i on docunents on discipline (2000) give the followng extract fromkohn to describe
howthi s approach actually works in the classroom ...care and trust are enphasi sed above
restrictions and threats, where unity and pride (of acconplishnent and purpose) repl ace
wnning and 1 osing, and were each person is asked, hel ped and inspired to live up to such
ideal s and va ues as kindness, fairness and responsibility. (such) a cl assroom conmunity
seeks to neet each student s need to feel conpetent, connected to others and

aut ononous. . . Sudents are not only exposed to basi ¢ hunan val ues, they al so have nany
opportunities to think about, discuss and act on those val ues, wiile gai ning experi ences that
pronot e enpat hy and understandi ng of ot hers.
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The suggestions given in the Departnent of Education Docunent (2000) on establishing
such a coomunity are the fol | ow ng:

* lttakestime : developing a spirit of conmunity does not happen i nmediatel y or through
sone kind of blueprint or step by step procedure.

» Respectful adults: children are nore likely to be respectful when they thensel ves fee
respected by the adults who work wth them They are also nore likely to showcare for
ahersif they fed cared for.

e Communication: teachers are authentic and unpatronising. They explain to learners
what they are doing and wy they are doing it. They ask learners for their opinions and
are sincerely interested in their responses. Learners needs are net through open
conmoini cation wth their teacher who takes tine to listen and enjoy private
conversations wth them

* Facilitate connection between learners: Stuations is wich | earners share wth the rest of
the class aspects of their identity sothat they can build on their knowedge and
under standi ng of one another. Inthat vay rdaioships of respect are bult.

* Class-wide discussions: The class as a conmunity di scusses together issues which
dfect themas a conmunity.
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* Conflict resolution: coflict isanmtwd pat o |life axd accord ng to educators wo
subscribe to this type of process, facilitates learning around the va ues, attitudes ad
skills associaed wth coflict resd ution

Gnmuni ty servi ce can be enpl oyed as a disciplinary neasure, the rational e bei ng
that, if one takes anay fromthe conmunity, it isrigt that one shodd put sonething
beck intoit, this can be a very constructi ve process for |earners.

The Behavi ouri st

The premise on which this schod of thought is based is that people | earn nost ef fedtivdy
when their behaviour is reinforced by revard or by recognition. The behavi ouri st uses
behavi our nodi fication as a strategy by placi ng enphasi s on:

Qear and consistent rules and expectati ons;

G ear and consi stent consequences;

Thoughtful and strategi c positive rei nforcenent; and,
The nodel |1 ng of good behavi our .

Do you use this as part of your approach?

1 2 3

Srategies for behavioural nodification
1. Setting expectations according to Porteus and Vdly, children like and need ru es as
long as they are clear and nake sense. These rul es shoul d be based on the core
val ues of classroomsuch as safety, respect, kindness and so on. Too nany rul es
becone confusing and inhibiting: nake sure that rules provi de a bal ance between
structure and freedom
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2. Positive reinforcement behavi oural strategi es enphasi se the i nportance of the
rei nforcenent of positive behaviour. CGhildren who behave in positive ways are given a
posi tive response that encourage themto repeat this behaviour. Bad behaviouwr is
prevented. The child s bad behavi our is observed by the educator who identifies
triggers and thus finds strategies for dverting the bad behaviour before it becones
ent r enched.
Sone exanpl es of positive reinforcenent are as sinple as a smle, praise, public
acknow edgenent, and so on. This systemworks nost ef fectively wen there are
privileges attached to good behaviour. Revard systens nay include things |ike star
charts, badges or cl assroom avards.

3. Consistent consequences | earners shoul d know what the consequences of bad
behavi our wll be. The application of these consequences on the part of the teacher
shoul d be consi stent. nsequences nay i ncl ude:

* Withdrawal of privileges create activities the learner enoy axd are regi arly part o
when they behave well take anay the privilege of being invol ved when there is a
behavi oural i ssue.

e timeout this strategy invdves the renaval of the learner fromthe situation in wich
he or sheis unabdle to exercise self-discipline to a coding down place. The space
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used shoul d encourage contenpl ation and sel f-refl ection. Gten there is a expectati on
o the learner to fufil certan criteriabefare being e to leave this space ad to
conmoni cate wth the educator that he or she wshes to participate in the class
activities once again and that the rues wll once again be adhered to.

e Daily reports thisis asystemthat gves |learners the gportunity to reflect onther
bad behavi oural patterns and to give themon a daily basis to i nprove and recei ve
reinforcenent for that inprovenent. The teacher explains to the learner that he or she
isgangotoadaly report systemand explains wy. The formused is shown to them
and the procedwre of having it filled in by every teacher is denonstrated. a the end of
the school day, the teacher and the learner ook a the report together and discuss the
entries. The report is then taken hone and signed by the parents. The child starts the
process again the next day. The systemis stopped once the child has a cl ear sheet
for three days.

4. Model good behaviour the teacher has the responsibility of being a living exanpl e of
the kind of behaviour that is expected. This is based onthe idea that children learn from
roenodds. fo exaple if achldgos ypwthvidence, he o sheis likdy to resort
toit asaway of respopdngtodffialty. Onthe other hand, if they are net wth a nodel
of conpassi on, patience and understanding, they are nore likely to adopt these
behavi ours for thensel ves.

The Enphat hi ser

Responds to the wdl e child and tries to see things fromhis/her poin of view Mgt even
overlook mnor behavioural issues in order to avoid alienation does not waste tine
naking silly rules that |end thensel ves to being broken regards behavioural issues as a
reflection thet the learrer:
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I's facing problens at hone;

Hos alearning barrier;

Is strugging wth the | earning environnent or wth teachi ng net hods;
My feel alienated for a nuner of reasons.

Db you use this as part of your approach?

1 2 3

Practica strategi es

This approach is based on the idea that behavioural problens are rooted in practica red life
I ssues faced by learners and that there is no quick fix for these probl ens. An educator wWo
uses this approach will try to find out wat pradens underlie the child s behavi our .

The Departnent of Educati on Docunent (2000) cite Sonn (1999) on the common origins of
behavi oural probl ens. They incl ude, issues such as:

famly coflid;

Poverty in the hone leading to stress and tensi on;

Vid ence in the nei ghbourhood and fear for personal safety in the hone;
Raci sm sexi sm agei smand other forns of discrimnation;
inability to cope wth the physical and enoti onal changes of addl escence;
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Uhnet special | earni ng needs;

Bilying and intinndation either wthin the schod o outside
Bingridcdedin dass,

BEngdfferent ( accet, cutue rdigon) adthenridcded or isdaed a schod ;
Death or divorce inthe famly.

The focus on the social and psycho ogical causes of dif ficult behaviour provides inportant
practica sdutions toawde range of discipline problens. It places enphasis on the early
identification of learning barriers and socid challenges, and the provision of, aoororiate
suppart and services to learners. In order to successfuly begntoidentify prodens, an
educat or nust be increasingy curious about the behaviour, persodity, adlife
circunstances of each child. Being aet toeachchild (Departnent of Educati on 2000)
conti ned wth the seeking ot of infarnation and help on the part of the teacher wil result
intheidetification of a wde range of probl ens faci ng young peopl e today.

Educators is not expected to be psychol ogi sts. They are, however, in a position were they
work nast directly wth learners and shoul d therefore be in touch wth their behavi oural
problens. Their rdeis to uderstand the nature of the prodemand to be able to identify
appropriate help. I'n conmuni ties where support services are not available, a suggestion is
that the educator has an even deeper responsibility to access the best progranme forward
inthe face of scarce resources.

(Department of Education, 2000)
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Part Three
Disciplinary measures and procedures

3.1 de of conduct

Geating a positive | earning envi ronnent by devel opi ng an i ncenti ve-based systemt hat
revards good conduct and encourages sel f-discipline wll go a long way towards | esseni ng
the need for disciplinary neasures. Hwever, wen a learner msbehaves or is guilty of
nisconduct, disciplinary steps do have to be taken.

Dsciplinary procedures to be fo lowed by the schod nust be set out in the code of conduct
drawn up by the school governing body. Interns of the South Arican Shods Act, each
schod nust drawup its omn code of conduct. This is an inportant part of the

denacrati sation of education in South Arica, asit alows the schod comunity to defineit s
own needs and to design a disciplinary code that everybody oms. If the school does not
have a code of conduct, the guideline code of conduct supplied by the provincia depart nent
or the national departnent nust be used. Only Gauteng and Northern Gape provi nces have
so far dramn up guidelines for a code of conduct for schod s.
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Athough codes of conduct drawn up by individual schools nust not contradict the provincia
or national code of conduct, which enbraces the val ues enshrined in the Gnstitution and
SA Shool s Act, they shoul d neet the uni que needs of the school. The code of conduct is
as much about the school s values, ethos and mission as it is aout rues and regu ations. It
shoul d be a positive docunent. The school governing body nust draw up the code of
conduct after an open and denocratic process of consultation and negotiation wth
educators, learners and parents. Al neners of the school community shoul d feel
overship of the code of conduct by playing arde in putting it together. The code of
conduct should be displayed at the schod and all learners shoud be famliar wthit and

coply wthiit.
3.2 Bhos governing the code of conduct

The code of conduct shoul d be based on an ethos that is congruent wth the South Arican
Qnstitwion, reevat legslation, and the vision and nission of the schod. It shoud
therefore

reflect the rights ANDresponsibilities of learners, educators and parents (see box).
provide guidelines for conduct and set standards of noral behavi our .

pronate sel f-discipline and constructive | earni ng.

be based on mutual respect and tol erance.

give learners a clear picture of wat they shoud or should nat do, which channel s of
communi cation they should use, as well as grievance procedures and due process to
fdlowin the event of misconduct, for exanple, a dscipinary hearing.

3.3 Sope of the code of conduct

The school conmunity needs to have a cl ear understanding of when the school code of
conduct cones into ef fect. The code of conduct nust be adhered to on school property
before, during or after schod hours and at al schod events, both on and of f schod
property. If the learner is wearing schod uniformand is outside the schod property but in
viewof the pudlic, the code of conduct nust a so be conplied wth.

AP

-,q? *M&MM&M&&&&&&&&& R A A A A A M A PR

TR

-

-




Aeas to be covered in a code of conduct shoul d i ncl ude:

Area Example
1 Introducti on and @nstitutiond |y, children have the rigt to education
pr eanbl e Recognising that ef fective sklls-bese Mdistic

educati on depends on a school environnent in
wichthereis acutue of learning and teachi ng,

this right to educati on cannot be separated fromthe
responsibilities of learners tovards their om educati on
and the rignts and responsibilities of educators,
parents and the wder school community.

Junior Shod, strives to pronate a professi ond |y

nai ntai ned educational envi ronnent which i s founded
in nonvidence, and whi ch uphd ds the principles of
consensus, co-operation and tol erance.

sainpado.id pue sainseaw Areuldiosiq

2 The schod s wvision ...isahgyy, stade caring schod creating a sense o
belognginall of its nenbers. Mintaning a
progressive, pro-active approach to our responsibility to
bulding anation, we provide an excellent standard of
education. W integrate acadennc, cutura and sporting
endeavours, spiritual and enotional devel opnent, and
soci al  avar eness.

3 The Mssi on A .... veaecomtted to:

S at enent Qeating a happy, safe, stable, caring ervi ronnent
through mtual dignity and respect
Mintaining a varmfamly identity
Providing rel evant, neaningful and chal | engi ng
education and stayi ng ahead of educational
devel opnent s
Gnmuni cating openly wth all partners
Encouragi ng responsi bility towards the conmunity
and the envi ronnent

4 Amof the Gde The aimof the Gde of Gnduct is to naintain
the disciplined and purposeful school envi ronnent
that exists a Rinawry Shod. It is dedcaed to
the nai ntenance and i nprovenent of the quality
of the learning process through the refinenent of
the cutue o e fective learning and teaching as
espoused by our Mssion S atenent.

5 Therigts o Brery learner has the right:
| earners tobetreated farly ad the responsibility
to showrespect to athers
to be taught in a safe and disciplined
school environnent and the responsibility to
uphol d

schoo security and be co-operative

BT AT N Vol C N S R P R P AV LA AT PR R TR Y, .f.wﬂé&&&&ﬂﬂ&ﬂéﬁﬂﬁmmiﬂ
=




to be treated wth respect by

the school comnmunity regard ess of persona ,
adtud, radd, rdigas a ahe df ferences
and the responsibility to be td erat and
cosiderate of others and their beliefs

to express gpnons pditey and the
resposibility tolistento ad be tderat o
the opinions of athers

to security of oneself and one s

possessi ons and the responsibility to respect
others personal safety and property and not
danage or sted it

tobasic learning nateria s and the
resposibility to look after schod property
towrk inaclean and hed thy

envi ronnent and the responsibility to ensure that
the school premses are kept clean and are
not danaged or defaced

to proper tution, regdar feedoack

and pronpt|y narked assi gnnents and t he
resposibility to take cherge o his o her
work and conpl eting of projects and
homework on tine

to punctual and consi stent | essons

and the responsibility to attend themon tine

Disciplinary measures and procedures

6 The rights and resporsibilities nduct thensel ves in a professional and
of educators wth regard to responsi bl e way
| earners Not use abusi ve | anguage or behave

in an abusi ve way

Be punctua and report regu arly for

school and cl asses

Be wel | -prepared for teaching their cl asses
Mirk honework and assignnents wthin a
reasonabl e tine frane

Respect al| peopl e and property

Encourage an at nosphere of ef fective learnng
and teachi ng

Han flexible | essons that address the varied and
special needs of learners

Followthe rules, procedures and codes of conduct
of the school, governnent and South Arican
Qunci | of Educators

Ensure regul ar communi cation wth parents and
encourage their participation in schod af fars

7 Therigts ad respasibilities Parents nust nake sure that:
o parents wthto regard Their children go to schod every day and are
| earners punct ual

Academic reports and fol | owups are forthcomng
The rigts o their children to learn are uphd d
Their children fdloms the rues and codes of the
school
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Their children are healthy, clean and neat

They tell schod authorities about any probl em
concerning their children or other chil dren/ peopl e
in the schod

They don t use abusi ve | anguage or behave in

an abusi ve way

They discuss reports, honework and assi gnnents
wth children

They supply their children wth the basi c resources
needed for school work and honewor k

They becone invol ved in the schoo s ativities
They pay school fees determined by the

school gover ni ng body

They provide the schod wth their children saigm
birth certificates, previous reports and resi dency
pernts (if they ae na Suth Arican citizems) if
the schod reguests this infornation

They have the rigt to participete inthe life of the
school as provision is nade for the denocratic
gover nance of school s (S3s)
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8 Shool Rules, Regul ations Time-keeping/absenteeism

and Provi si ons These incl ude abiding by schod tines,
folowng procedures set by the schod for
absent eei sm nedi cal appoi ntnents etc

Dress code and appearance

Lhi formrequirenents and rues relating to
appearance such as length of hair, nojedley
alovwed etc - this code should be agreed to by al
role-players and nay in no way contravene
provision nade in the Gnstitution for freedom
of expression

Miscellaneous

Riesreaingto for exanple, cleanliness of
cl assroons and school , bringi ng possessi ons
to school, consuning food, breaki ng

school equi pnent

Medical treatment and emergencies
Procedures for illness and nedical energenci es

Textbooks and stationery
Wien textbooks are issued, who owns them
what procedures nust be taken if they are

damaged or | ost

Reports on academic progress
Wen reports are issued, parenta responsibility
regarding siging of reports
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Meetings and communication

Qonpul sory and vol untary neetings between
educators and parents, the school governing body
and other school or parent conmittees

School fees
Wen fees nust be paid, notice of the wthdraval
o child afromthe schod

Discipline and punishment

The purpose of discipline and puni shnent

shoul d be constructive and not destructi ve;

(see p) educative rather than punitive. The am

of discipline shoud be to educate and nurture

val ues of tderance, respect ad sef-dscipine
inthe learner rather than to victinse, seek revenge
o bdittle hinher.

Disciplinary measures and procedures

9 Infringenent of the code of Levels of misconduct

conduct and school rul es The school code of conduct shoul d
icatify df ferent categories of maisconduct or
m sbehavi our and grade t hem accor di ng
to howserious they are. Educators, |earners
and parents need to be clear on when action
wll be taken, wo wil take action and vhat
actios wll be taken for each df ferent category.

(see pages 25 27)

10. Juri sd ction and scope of This code of conduct isinforce
the code of conduct (n school property, pia tg drirg
and folowng regul ar schoo hours
A dl dficdd schod everts, bahwthn
and outside the regular schoo hours where
such school events are hel d under the auspi ces
of the school managenent structures
A dl dficid schod everts wich are hed
df the schod property
A dl tines wen the learner is dressed
inthe schod uniformand i s recogni sabl e
as such bath o the schod property or inthe
publ i ¢ vi ew out si de the schod

The infornation inthis table is based on three sources:
A exander Road H gh School de of Gonduct, Sacred Heart (ol lege R & D and Barnat o
Park Hgh Shoal .
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3.4 Bealing wth nnsconduct

The Gormmuni cation process

See Annexure A
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Level 1 - misconduct inside the cl assroom

Falingtobeinclass ontine buking classes, falingto finish honework, failing to respond
to reasonabl e instructions, being dishonest wth ninor consequences.

Examples of disciplinary actions for misconduct inside the classroom - Gxried out by cl ass
educat or
Verbal warni ngs;
Gonmuni ty ser vi ce;
Cenerits - losing credits which have al ready been gai ned;
Additional work which is constructive and which possibly relates to the nnsconduct;
Sall nenia tasks like tidying up the classroom
Cetention in wich learners use their tine constructively but wthin the confines of the
classroomi.e. they cannat participate in extranwra activities or go hone.

Level 2 - misconduct by breaki ng school rul es

Frequently repeating Level 1 misconduct and not responding to disciplinary neasures taken
by the educator, snoking or carrying tobacco, |eaving school wthout pernission, using
abusi ve | anguage, interrupting education in the classroom showng disrespect for anot her
person, engaging in mnor vandalismlike graf fiti, being d shonest wth nore serious
consequences.

Bxanpl es of disciplinary action for msconduct whi ch breaks schod rules - Garried out by
higher authority such as the head of departnent:

Ay o thedscipinary actions |isted above;
Dscipinary tak wth the | earner;

Td ks wth learner s parents or guard ans;
Written varn ngs;

dgning contract wth learner who agrees to i nprove,
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Doily report taken by learner and signed by all educat ors;
Ferfornming duties that inprove the school environnent such as cl eaning, gardening or
admni strati ve tasks.

Level 3 - serious nnsconduct or serious vioation of schoo codes

Frequently repeating Level 2 misconduct, where action taken by schod authorities is

consi dered i nef fective, inflicting nmnor inuy on another person, gantling, be ng severdy
disruptive of classes, forging docunents or signatures wth nminor conseguences, using
racist, sexist or ather dscrimnatory behavi our, possessing or distributi ng pornographi c,
racist or sexist naterial's, possessing dangerous weapons, theft, vandalism cheating during
exans.

Note: If the principal has good reason to suspect a learner of carrying drugs, stden property,
weapons or pornographic naterial onto the school property, the principd o an educat or

nay search himiher. A person of the sane sex nust conduct the search in private and the
dgnty of the learner nust be respected.
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Bxanples of disciplinary actions for serious misconduct carried out by the principal or
referred to an outside agency for counsd |l ing:

Ay of thedscipinary actions |isted above

Written varning of the possibility of suspension fromthe schod ;

Rferrd toacounsdlo o socid werker;

Gnmuni ty service, once permssion is granted by the provincia educati on depart nent.

level 4 - very serious nnsconduct or very serious vidations of schod codes

Repetition of Level 3 misconduct where disciplinary action has been inef fective, threstenng
another person wth a dangerous weapon, causing intentional limted inury to ancther
person, verbally threatening the safety of another person, engaging in sexual abuse such as
grabbing, engaging in sexua activity, selling drugs, possessing or using acond or drugs o
bei ng drunk or under the influence of narcatics, dsrupting the entire schod : for exanpl g,
boycatting or staging a picket wthout consent, forging docunents or signatures wth serious
consequences.

Exanpl es of puni shnents for very serious misconduct - Garried ot by the principal or the
school governing body together wth the provincial education depart nent

Ay o thedscipinary actions |isted above

Referral of learner to an outside agency for counsel | ing;

Aplication to the provincial educati on departnent for |innted suspension fromall schod
adivties

Level 5 - crinmnal acts wiich not only vid ate schod codes but which breach the |aw

Repetition of Levd 4 acts, intendng toinflict najor physica inuy on aother person
(assault), intentional ly using a dangerous weapon, sexual harassnent, sexual abuse and
rape, robbery, najor theft, breaking and entering | ocked premses, nurder.

EBxanples of disciplinary actions for crimnal nisconduct - Garried out by the principa and
the school governing body together wth the provincia education departnent:
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Appicationtothe provincid education departnent for expu sion or transfer of the

| earner fromthe schod ;

Alowfor crimnal or civil prosecutions wiich nay folow, gventha the nnsconduct is of
acrimnd nature.

Suspensi on and expul si on

Ater afar disciplinary hearing (see bel ow the schoo governing body nay suspend a

|l earner fromattendi ng school either as a punishnent for no | onger than one week or

pendi ng a deci sion nade by the head of departnent as to whether the | earner shoul d be
expel led fromschool or not. The learner nay be expel | ed froma public schod only by the
Head of Departnent (FbD and only if found guilty of serious misconduct after a fair
hearing. The learner at a public schod o his/her parent nay appeal agai nst expul sion to
the provinciad MECfor education. If the learner is expdled, the HOD nust find an alternative
schod for himher.

Dscipinary hearing or tribund
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Thsissimlar toacaut case hdda aschod, but it isnat acout of lav. Ahearing takes
pl ace when very serious misconduct occurs. The principal nust refer the problemto the
school governi ng body, wthout at this stage nentioning the nane of the learner. The schod
governi ng body nust nake arrangenents for a disciplinary hearing. It has to guarantee the
learner a fair hearing, atherwse its decisions nay be challenged. It nay not contravene the
BIl of Rghts, the Gnstitution and the provincial education departnent s regul ations. Befare
the hearing, the S@ nust appoint one or two peopl e to check whether the case is serious
enough to varrant the hearing. |If the S@ decides to go ahead, it nust appoint inwiting a
tribunal of three people to the hearing. These three peopl e do not have to be nenters of
the SB They nay be outsiders, such as aretired schoo principa, a church mnister or a
nagi strate, but they nust be neutra and in no way invol ved wth the problem The tri bunal
or disciplinary coomttee nust followdue process in conducting the hearing.

Due process for the hearing

The nentbers of the tribunal nust not know beforehand about the details of the problem
and nust drawtheir concl usions on the basis of the evidence put before themduring
their om investigation of the learner s msconduct. The reconmendati ons they nake to
the SBnust include disciplinary or corrective steps to help the learner stop hi s/ her
unaccept abl e behavi our .

The principal nust conmuni cate the charges brought against the learner in witing and
nust informthe learner and his/her parents at least five days before the hearing of the
date, tine and venue for the hearing. The principal nust a so warn the learner and
hs/her parents that the hearing codd resut inthe learner s expul sion or suspensi on
fromthe schod .

The learner and his/her parents nust be tad that they have the right to bring evi dence
tothe tribund andthat the learner o his/her reresetaive hes therigt totdl hs/her
side of the stary. The tribunal does nat have the right to excl ude | awers fromthe
heari ng.

The |l earner charged wth nmisconduct and his/her parents nay attend the hearing but
cannot be forced to give evi dence.




Witnesses nay be called and anyone at the hearing, including the learner and/or the
parents, nay question such wtnesses. Hwever, this nust be doneinafar way ad
the learner who stands accused always has the right to reply.

Al participants at the hearing nust have access to al docunents presented. These can
include witten statenents, schod records, character references, etc.

Brerything said at the hearing nust be recorded word for word. Tape or vi deo
recordi ngs may be nade.

The accused | earner and his/her parents have the right to nake statenents in
mtigation, inoher words, to gve explanations for wat has occurred and to ask the
tribuna nenbers to be lenient in ther decision

Ater the hearing, the tribunal or hearing coomttee nust nake its reconmendations to the
SB The S@ does not have to accept these recomnmendations and it nay refer sone
natters back to the tribud .
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(Sources: Sacred Heart llege R& D Barnato Park Hgh Schoal )
3.5 Devel oping your own disciplinary code

We wll nowconsider five steps to fdlowwen estadishing a dsciplinary code in your
schodl .

See Annexure B
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STEP 1:

Think about the general purpose of education and what your school’s overall aims and
outcomes are. Develop a vision for your school which supports the achievement of these aims
and outcomes.

ke these questions to hel p you to conpl ete step 1:

Wat is the purpose of education?

Wiat are your school s overal goas wth regard to educati on?

Does your schod have avision? Wit isit? Isit ashared vision? Does it relate to your
I deas on the purpose of education?

How does the vision for your schoo inpact on the day to day life of the schod ?

Does your school have a mission? Is it a shared mssion? Wiat does it say?

STEP 2:
Once the vision and the mission of your schod are in place, you are ready to plan a

disciplinary code by setting goal s and devel opi ng ways to neet those goals. Mke sure your
dscipinry pdicyisinline wththe overd| vision ad nission of the schod .
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ke these questions to hel p you to conpl ete step 2:

Wit rde does dscipine pay inthe daily life of your schod ?

i.e. wat happens in the schoo environnent at the beginning of the day, a the ed o
the day, onthe sports fied, in the classroon?

Wiat do you vant your discipline paicy to achi eve?

Dpes your current disciplinary code natch the schoo s overdl! vision?

Ae the vision and the mssion for the schod in keeping wth the Gonstitution, other
relevant legislation and policy docunents?

Does your dsciplinary pdicy reflect these val ues?

FHowwl | the schoo conmonity (parents, teachers, learners) benefit fromthis padicy?
Fowwll the pdicy a fect the way you nanage your cl assroon?

FHowwll you knowif your strategy is working?

Howw | you eval uate your goal s and pl ans?

Wt action plan wll you have to put in place to enswre that your paicy is

i npl enent ed?

STEP 3

The inplenentation of a disciplinary policy needs to be supported by schoo structures and
procedures. Decide which structures these should be and what role they should play in
Oealing wth discipline, i.e. howwl!| decisions be nade, wio wll be accountabl e to wom
what responsibilities the structures wll have, wat conmuni cation procedures wll be used,
howactivities wll be coordnated and what rues wll govern these activities.

e these questions to hel p you conpl ete step 3:
Wi ch structures do you need to have in place to deal wth discipline?
Wio shoul d be represented on these structures?

Wio wil nake decisions? Howw || they be nade?
Wo wll be accountabl e to won?
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FHoww || the broader school conmunity be invol ved in the process?

Wi ch structures are aready in place? Db you need to add or take awnay anythi ng?
Gan the present | eadership and nanagenent styl e cope wth the disciplinary policy?
Does the policy alowfor shared | eader shi p?

Is part of the strategy to devel op the | eadership capacity of dl rde players?

STEP 4

Dpoes the schoo have the physical resources it needs to inplenent the disciplinary paicy
dfectivdy? For exanple, if one part of your pdicy is to keep intouch wth parents, are there
vays of getting in touch wth parents, do you have up to date records, are there vays that
parents can reach the rel evant peopl e, do you send hone regul ar conmmuni cati ons?

e these questions to hel p you conpl ete step 4

Wiat technical resources do you need to inpl enent your policy?
Wiat technical resources do you have? Wiat is missi ng?

How can you obtai n the resources you need?

Wo wll take care of the resources?
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STEP 5

I npl enent ation and eval uation - all the planning has been done, you are nowat the stage
where you can inpl enent (activate) your disciplinary procedure. It is essential that you keep
evd uing its e fectiveness by checking the responses of |earners, parents and teachers
and of course, nenitoring its inpact. You might find that you have to revisit step 1 or nake
sone mnor adj ustnents if it is not working well. Bval uation shoul d be an ongoi ng part of
your disciplinary code and procedure, as that which works well for a tine, can aways be

i npr oved.

se these questions to hel p you conpl ete step 5:

Does everybody know what is expected of himor her?

Howis the i npl enentati on process worki ng? Db a check wth teachers, admnistrators,

| earners and parents.

Aethe ef fects of the pdicy apparent? |.e. isthereachangeinthe cutue o learning
and teachi ng? Negative? Positive?

BEval uat e i nstances where nore serious procedures were used by getting feedback from
roe players on the process and its i npact.
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Dpoes the schoo have the physical resources it needs to inplenent the disciplinary paicy
dfectivdy? For exanple, if one part of your pdicy is to keep intouch wth parents, are there
vays of getting in touch wth parents, do you have up to date records, are there vays that
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STEP 5

I npl enent ation and eval uation - all the planning has been done, you are nowat the stage
where you can inpl enent (activate) your disciplinary procedure. It is essential that you keep
evd uing its e fectiveness by checking the responses of |earners, parents and teachers
and of course, nenitoring its inpact. You might find that you have to revisit step 1 or nake
sone mnor adj ustnents if it is not working well. Bval uation shoul d be an ongoi ng part of
your disciplinary code and procedure, as that which works well for a tine, can aways be

i npr oved.

se these questions to hel p you conpl ete step 5:

Does everybody know what is expected of himor her?

Howis the i npl enentati on process worki ng? Db a check wth teachers, admnistrators,

| earners and parents.

Aethe ef fects of the pdicy apparent? |.e. isthereachangeinthe cutue o learning
and teachi ng? Negative? Positive?

BEval uat e i nstances where nore serious procedures were used by getting feedback from
roe players on the process and its i npact.
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MEC for Education such as HoD
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